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Salary and tenure are not the tangible benefits of their profession.
College teaching is a commitment, not a way of earning a living.
You couldn't hire any one of them for real money. Their power —
The Faculty of Spelman College — is more valuable than money. It is
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THE TEACHER
i^Jo one burns more with enthusiasm for
his work than a good teacher.
Teaching is the summary activity of
mankind for it deals with the core of hu¬
man experience; communicating from per¬
son to person what has been distilled out of
this experience since man’s first appearance
on the earth.
The growing complexity of civilization
makes life more and more dependent on
teaching. Teaching conveys the experience
of the past through the present to the fu¬
ture. It is by nature a continuous process.
The fact that a good teacher inevitably
fecundates his material in a special vision
of his own does not mean that the life he
gives it is utterly new. Like other life on
this earth, it is continuous in some way
with what went before. Its very freshness
and newness and unexpectedness affirm
its contact with that part of the teaching
tradition which is alive.
The teacher is the conscience of the col¬
lege, always seeking some new effort to
test its mettle and to prove its might. Yet,
lie can never be concerned with the testing
for its sake alone; it must be bound up with
his quest for truth and new ways of com¬
municating that truth.
Curricula may change, but concern for the
integrity of subject matter, whatever it is,
and for those who come to the teacher to
learn are his abiding preoccupations. The
good teacher always tries to keep his per¬
formance in line with the needs of hu¬
manity. His touchstones are seriousness,
silence, humility, wisdom and patience.
The Messenger celebrates in this issue
the integrity and conscientious spirit of
Spelman Faculty, past and present, who
have never lost sight of the glorious vision







In the modern, well-lighted classrooms of
Giles Hall, Spelman faculty and students
meet to engage in the learning process. The
atmosphere for inquiry is one of relative
comfort and tranquility. It is one far re¬
moved from the starkly inadequate physi¬
cal environment which greeted those first
eleven Spelman students and the two, mid¬
dle-aged women who had travelled the long
distance from New England to teach them.
Having secured their travelling expenses
and a small sum of money, Miss Packard
(57 years old) and Miss Giles (48 years
old) had left Boston on March 29, 1881, to
start a freedom school for black women in
the South. At that time, they had no idea
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of where they would locate. Georgia had
been suggested, because in that state the
American Baptist Home Mission Society
had already established a school for young
black freedmen (now Morehouse College).
They arrived in Atlanta and immediately
sought out a Father Frank Quarles, one of
the leading black ministers of the state, and
pastor of the Friendship Baptist Church.
He offered them with great spirit and en¬
couragement the basement of his church
saying: “You might have the church, could
it be spared.” The sanctuary of the church
was frequently used for funerals on week¬
days and Father Quarles wanted as little
interruption as possible for the beginning
teachers and students.
Twelve days later, early on the morning
of April 11, 1881, the two women entered
the dark, damp basement of the church and
waited for the arrival of any who would
come. Miss Giles’ classroom was in the coal
bin and Miss Packard, being the elder of
the two, took an open area of the basement
in a corner.
Eleven names were recorded that first
day, mostly women out of slavery, but with¬
in three months the number had increased
to eighty. In the ninety-three years since
that humble beginning, more than four
thousand young women have been exposed
to the vision of those first, two remarkable
teachers—a vision that provided the free¬
dom of opportunity to any young woman
desiring a liberal education.
Theirs was a dream of radical enlighten¬
ment, fired by their eminent preparation
for the task at hand. They were possessed
with an intellectual boldness and stamina
which allowed them to question any knowl¬
edge and truth that excluded a group of
people from its benefits and opportunities.
Each had received the best school ad¬
vantages which the times could afford.
They had been given experiences of ad¬
vantage in teaching in important schools,
foremost among which were the Connecti¬
cut Literary Institution, Suffield, Connecti¬
cut, and the Oread Institute at Worcester,
Massachusetts. However, these two wom¬
en brought much more than impeccable
qualifications to the dingy, little basement
school and the small group of frightened
and illiterate young women. They, in fact,
had dared to redefine their chosen profes¬
sion of teaching in view of the urgent
commitment they felt. Teaching had be¬
come, for them, much more than facts and
skills ; it was a multifaceted dynamic which
extended to the students’ cultural, social,
spiritual and moral growth and awareness.
Neither the times, nor time was a factor
in their mission. Not for a moment were
these intrepid teachers disheartened, even
though they had no salaries, no board of
directors to rety upon, and no money for
their constantly increasing needs.
In the summer of 1881, they returned to
Boston to seek additional money for their
work. In October, they returned to Atlanta
and reopened the school with a greatly in¬
creased enrollment. During the year, 175
students came, one-third of whom were be¬
tween thirty and fifty-five years of age,
and who had known and felt the evils of
slavery. Often they were ridiculed and even
persecuted because they wanted an educa¬
tion. Some walked seven and eight miles a
day to and from school.
During the winter months, the basement
was not suitable for the work. There were
no desks; the seats, being plank benches,
were hard and uncomfortable. The floor was
loose and in many places decayed and
broken. The smoke from a defective chim¬
ney was so thick that it was difficult to dis¬
tinguish teachers from pupils. Yet, the
teaching continued and learning was seldom
interrupted. The poverty of their condi¬
tion and the apathetic public response to
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their work and needs could not break the
bond or penetrate the spirit that had been
engendered between these early teachers
and students. Indeed, this was a kind of in¬
tellectual vacuity. It had been born out of
a system of thoughtless injustice, but nur¬
tured into an ethos of learning by two wom¬
en whose intellects were in tune with a
higher justice. In time their fledgling
school and its students would transform the
sacred academic dictum as to who shall be
given access to an education.
The basic issue of the right to learn
that Miss Packard and Miss Giles dared to
confront is still with us, even if its existence
is shroudeed by modern processes and ap¬
proaches. There is, in our time, a new
kind of intellectual vacuity, born not out of
injustice or apathy, but out of an intense
preoccupation with the present—a by-prod¬
uct of the modern concern for physical or¬
ganization and mental structure. Teachers
and students today are confusing moving
forward—pushing for new structural
models of learning, with progress—goal de¬
finition and realization.
As arid as these times are for higher ed¬
ucation, there are those who still care for
the issues of social thrust and cultural
substance as they relate to the process of
teaching and learning. Many of these are
the successors of Miss Packard and Miss
Giles—talented women and men of the
Spelman faculty who continue to dis¬
tinguish the quality of teaching and the
process of free inquiry begun by its first-
two members.
Over the years, it has been the faculty of
Spelman that has been at the core of the
institution’s growth and development. As
a body, the faculty has increased from two
females in the beginning to a present fac¬
ulty of ninety-one full-time and nine part-
time teachers. It is a strong group of di¬
verse people representing an interesting
mix of twenty-nine males and sixty-two fe¬
males ; several nationalities; three husband-
and-wife teams; and eighteen areas of spe¬
ciality. Forty-nine percent of the faculty
hold the doctorate.
The first dean of the faculty was Dr. Oran
W. Eagleson appointed by President Al¬
bert E. Manley in 1954 as dean of instruc¬
tion. Presently distinguished Fuller E.
Callaway professor of psychology, Dr.
Eagleson served as dean for 1G years. Dr.
Lois B. Moreland, professor of political
science served as acting dean for two years
(1970-72) ; and Dr. Grace B. Smith, pro¬
fessor in the Music Department, acted in
this capacity during the 1972-73 academic
year.
In September of 1973, the office was re¬
structured and Dr. Edward E. Piley, for¬
mer dean of the faculty at Dillard Univer¬
sity and professor of biology, was appoint¬
ed academic dean and Dr. Shirley McBay,
chairman of the Division of Natural Sci¬
ences, was appointed associate academic
dean.
This expansion signaled an innovative
reorganization of the faculty along divi¬
sional lines in order to maximize the use of
available talent and facilitate a climate of
interdisciplinary learning. Presently, there
is one faculty member to accommodate
every twelve students, a remarkably low
ratio in an age geared to mass learning. It
again evidences Spelman’s continuing com¬
mitment to the pursuit of excellence in
teaching and learning.
The Spelman faculty takes seriously its
role as the conscience of the college. It is a
restless, searching group of individuals,
each member seeking truth for himself and
his students through various disciplines,
approaches to learning, and insights result¬
ing from vigorous research.
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As Miss Packard and Miss Giles before
them, Spelman faculty members are of
strong but differing types of character, yet
one in their belief that learning itself ex¬
cites the scholar and remains extraneous
to the modern “new and charming ways of
teaching” and the often excessive physical
trappings that accompany the present-day
learning environment. So that even though
the classrooms of Giles and the laboratories
of Tapley may represent marked physical
improvements over the coal-bin classroom
of Miss Giles, they are still viewed as pe¬
ripheral comforts by a faculty embued with
a vision of scholarship born out of discom¬
fort. It is a discomfort that continuously
incites the realization that some of what
we learn comes easily. But for most of us,
learning comes the hard way. The vision’s
distinguishing characteristics remain then
the individual inheritance of each person to
assume the burden of the theoretical rather
than the practical, the abstract rather than
the concrete, the symbolic rather than neu¬
romotor skills, the synthesis of concepts
rather than the pragmatics of exploitable
ideas.
Several members of the Spelman Faculty surround Miss Giles (seated center) who survived several
years after Miss Packard’s death to develop and attract a strong and able group of young teachers.
This picture was taken in 1907.
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Miss Kurelmeyer's class in mathe¬
matics in the early '40's shows
Spelman students nearly four de¬
cades after the institution's humble
but noteworthy beginnings in a
church basement.
A sketch of the basement of the
Friendship Baptist Church in the
early Spring of 1881. The Father
Frank Quarles, pastor of the fa¬
mous Atlanta black church, gave
the facility to the two New England
women who had travelled to the
post civil war South to establish a
freedom school for young black
women.
“What God Hath Wrought!”
Above: Misses Sophia Packard and Harriet
Giles, the founders and first two teachers
of what is now known as Spelman Col¬
lege. Their pioneering work required long,
arduous hours of travel. They were often
seen travelling around the city in their
small buggy drawn by the horse affec¬
tionately known as "Billy Gray."
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Left: The Class of 1887, the
first group of young women
to graduate from Spelman
Seminary.
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“I think the America of 1974 needs
this type of academic freedom . . . a
school which stands for freedom of
expression, freedom to speculate and
experiment, freedom for spacious
inquiry, freedom to be a gadfly if
necessary and freedom not only to be
right but to take a chance on being
wrong. . . . It is only in an atmosphere
such as this that the young people of
today can develop the thinking ability
that will let them cope with the complex
burden of decision that this age has put
upon them.”
Robert O. Anderson, Trustee
The University of Chicago
Photos: (Top) Long-time faculty members Mrs.
Margaret Nabrit Curry, one-time dean of fresh¬
men, dean of women and former professor of
history; and Miss Camilla L. Howard, presently
chairman of the Spanish Department, lead Aca¬
demic Procession to Sisters Chapel.
(Left) View of Miss Harriet E. Giles’ desk, Rocke¬
feller Hall.
(Right) As an aspiring student, Millicent Dobbs
(Jordan) contemplates her studies as she prepares
for final examinations. Her hard work was ulti¬
mately rewarded as she is now assistant professor
of English at the College and a recognized scholar
in black literature.
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(Editor’s Note: The articles which follow in¬
clude definitive statements by each of the five
division chairmen and selected articles of interest





i\s we all know, a college is by nature a
social institution performing an essential
function for society. American colleges and
universities traditionally are free institu¬
tions of higher learning, contributing fund¬
amentally to the growth and development
of a free society. Spelman, in this context,
is no different from any other institution
in America for higher learning in that it
performs a vital function in educating and
training young women for constructive par¬
ticipation in society and acquainting them
with and guiding them in the values of con¬
temporary culture.
In its role the College must have a set of
guidelines which imposes the frame-work
out of which emerges the justification, the
rationale and the direction for virtually
everything that we attempt to do in the
training and development of our students.
This fact has a. dual application since it in¬
volves what we do as teachers in the class¬
room and outside of it for our students;
therefore, our task involves our prospects
for improving the status of our profession
both inside and outside the classroom; this
involves also the educative process center¬
ing around actual classroom teaching, and
the educative process as it pertains to stu¬
dent enrichment outside the classroom.
By Edward E. Riley, J r.
Dean of Instruction
The stated purposes of Spelman College
comprise the frame-work out of which we
go about the task of teaching. These pur¬
poses and objectives are as follows:
“Spelman College subscribes to the phi¬
losophy that free and unrestricted com¬
munication of all members of society is a
sure approach to the achieving of democ¬
racy in personal and social relations. The
institution believes that full participation
of blacks in American society is the only
viable solution to social difficulties in this
10
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country. The College is aware that it exists
in a multi-racial society and that this fact
must lie reflected in all facets of its opera¬
tions and objectives.
“ it is the aim of tire College to provide
tor a relatively small number of students
those educational opportunities which will
prepare them for significant participation
in society as individuals and as responsible
citizens of tire nation and the world. To this
end, the educational program of Spelman as
a liberal arts college is designed to help the
young woman acquire knowledge in the
humanities, natural sciences, social sci¬
ences, languages and fine arts. Equally im¬
portant, the total college experience is de¬
signed to help tbe student develop discrim¬
inating judgment, resourcefulness and a
deep sense of self-esteem.
“Specifically, Spelman College, through
its offerings, provides opportunities for
students to develop the following compe¬
tencies :
1. The use of the tools of communica¬
tions, as they relate to written and
oral English, with comprehension and
clarity;
2. An understanding and appreciation of
the importance of science and scien¬
tific discoveries and use of the scien¬
tific method of inquiry as a. possible
approach to problem solving and de¬
cision-making;
3. An appreciation of the contribution of
the humanities and fine arts to man’s
cultural heritage, with emphasis on
and full recognition of the Afro-
American heritage;
4. An awareness of the social, economic,
political, moral, and religious changes
that are taking place in contemporary
life, and the desire to translate per¬
sonal convictions into energetic ac¬
tion ;
5. The ability to recognize and respond
creatively to those unique opportuni¬
ties and problems which women en¬
counter in the changing world;
6. The assimilation of information from
various media in the field of concen¬
tration and demonstration of the pro¬
ficiency necessary for meeting the
demands of a career, or of a technical,
professional or graduate school.
7. A sense of social responsibility in the
selection and pursuit of personal and
professional goals.”
Now that I have reviewed what we say
we attempt to develop in the Spelman stu¬
dent, let us take a closer look at the teach¬
ing-learning situation at Spelman as it re¬
lates to the teacher. First of all, as Spelman
teachers we must always look upon our¬
selves as persons. Here, we come to the rec¬
ognition of the fact that “wliat we say is
qualified and modified by what we are as
individuals” as Ralph Waldo Emerson
pointed out. There is no escape from con¬
cern for the total personality which we
bring to our tasks as teachers. Like it or
not, we are always and literally teaching
ourselves, and the sense of wholeness or
wholesomeness which we are able to impart
is thus crucial to our success. For after all,
in the personal development of our stu¬
dents, it is their wholeness with which we
are concerned, even though it is through
the handling of discrete bodies of subject
matter that the process is in part carried
on. At Spelman it is a whole person who
teaches and it, is a whole student who is
learning.
Our job, in the words of Ruskin, “is a
painful, continual, difficult type of work to
be done by kindness, by watching, by warn¬
ing, by precept and by praise, but above all
—by example. . . . Nothing we do is really
alien to our job.”
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PREMISE
One of the notions implicit in our philos¬
ophy of teaching at Spelman is scholarship
and competence. Nothing acts so effectively
in the usurpation of student motivation as
incompetence and a virtual disregard for,
and lack of interest in scholarship.
The words of Emerson’s famous address
on “The American Scholar” still ring too
little heeded in our ears: “The true scholar
grudges every opportunity of action passed
by, as a loss of power. Action is with the
scholar subordinate, but it is essential.
Without it, he is not yet man . . . Only so
much do I know, as I have lived.”
The Spelman teacher, in addition to that
thorough knowledge and competence with
subject matter, possesses enthusiasm for
imparting his or her ideas, a friendly inter¬
est in young women and their growth, and
patient understanding of the workings of
the human mind. These requirements call
for a variety of qualifications which it may
seem elementary even to mention. Vet no
one who has seen teachers at work at Spel¬
man or elsewhere will deny the need for
saying explicitly that physical and mental
health are vital. Sheer human vitality, ex-
urherance, and physical stamina—these are
essential to a sincere display of enthusiasm.
There is no substitute for being in good con¬
dition, at the top of one’s form, when one
is in contact with students. The habitually
tired or lazy teacher has no positive effect
in the Spelman classroom or any other.
Equally fundamental in our profession is
the avoidance of teachers who are allowing
their behavior with students to be compen¬
satory for a frustration deriving from some
inadequacy in their personal life. Evidence
of the milder forms of poor adjustment are
found in the faculty member who is a show-
off, who enjoys being severe and cruel, who
insists on domination and meticulous obe¬
dience, who strives to gain popularity by
being a soft teacher, or who at the other
pole is bitterly sarcastic and caustic, or
who is on the other hand too intimate and
too personal with students. The more acute
forms of mental disturbance including un¬
controlled instability of moods, feelings of
persecution, feelings of marked inferiority,
identify themselves more readily, and their
adverse influences can be even more pro¬
nounced. Nothing is more pathetic than
teachers working off their compulsions and
frustrations in their dealings with stu¬
dents. Nothing is more infectious in such
dealings than the sense of robust, hearty
well-being which radiates from the diligent
Spelman teacher.
It seems to me not unrealistic to ask that
the Spelman teacher acknowledge positive
values in several directions. I would think
it important to cherish the value of the
democratic idea and ideal, to be clear as to
the realms wherein scientific inquiry does
and does not disclose truth, to cherish an
humble and reverent approach to problems
of living, and to accept the obligation to be
guided in conduct by an ethical concern for
all his colleagues and students.
As teachers, sometimes we perhaps take
too much for granted in assuming that our
students know why they are taking a spe¬
cific course, how much has to be memorized
as sheer fact, what relation the course has
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to other courses, what the broad objectives
of the course are, and what generalizations
or truths are being propagated and why. It
is the Spelman teacher’s job to let our stu¬
dents know precisely what each of their
courses is about—the why, wlieres, where-
ofs, wliens, and hows. Tins is possibly best
accomplished by the preparation and dis¬
tribution of adequate course outlines, fol¬
lowed by a somewhat detailed discussion of
the outline, and finally, what is considered
to be the necessary basic information
needed in order to insure a ground-level
understanding of the course (which is
3. Feedback—esp. re: skills in applying
principles ... practice makes perfect
discussion
4. Balance of interests as this relates to
academic performance. (Students who
are attempting to do too many things
at one time will not do well in all of
them—perhaps none, thus they need
counseling and guidance
The Spelman tradition provides that
faculty members are free to try out new
methods, new approaches, new materials,
and also to use old methods, content, and
approaches, provided they give evidence of
Scholarship must be vital, rich, and dy¬
namic, but it is almost meaningless in
teaching without the ability to relate and
evaluate. Its keynote is revelance and
freshness of connection between the known
and the becoming known. Its context is the
world of mankind, its frame of reference is
humane behavior. Its criterion of success is
fresh insight into what is valuable for hu¬
man ends broadly viewed. Its acknowledge¬
ment of value extends beyond the purely
rational and intellectual to perhaps the
mysterious realms of the human spirit
aspiring to be free and to transcend itself.
This acknowledgement is most important
in a traditionally black college.
usually interpreted by students to mean a
minimum passing grade performance).
The following might be thought of as
integrals in the philosophy of the Spelman
teacher when it comes to the problem of
student learning (Two Ends of the Log,
by Cooper, page 26) :
1. Motivation (involving grades, fear,
needs for success, etc).
2. Organization of cours-e material pre¬
sented
having assessed their effectiveness in rela¬
tion to the needs of students with whom
they are working. The Spelman teacher
should not feel free to go on with old ways
merely because they are old, nor to adopt
new ways solely because they are new.
In setting up standards for student
achievement the individual teacher should
be governed by the philosophy and mission
of the College in the light of its objectives.
Since the Spelman teacher is interested in
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the development of the total student, schol¬
arship should mean high standards of work¬
manship in all phases of a student’s life.
1 believe it was Woodrow Wilson who once
said: “You cannot educate a man. He must
do that for himself.” Yet it often takes a
good teacher to bring the student to the
place of educating herself. The individual
faculty member, therefore, actually con¬
structs for himself, in consultation with
colleagues, standards that satisfy the
goals of student personal development and
subject matter mastery in light of the Col¬
leges objectives. Once this is done, the stu¬
dent should be held to an exacting level of
achievement in terms of her abilities and
needs.
Since I began this article with what we
attempt to do with Spelman students by
reviewing the College’s objectives, I would
like now to ask how can we get insight into
our overall effectiveness on students as
proof that we do what we say we do. I think
that we all agree that the mere possession
of a diploma—or any other symbol—is no
proof that we have developed the well edu¬
cated Spelman student. Therefore, I would
suggest that we ask ourselves on commence¬
ment day, or this day, the following ques¬
tions about each individual student on
which we are placing our stamp (Spelman’s
stamp) of approval: (Titus: Living Issues
in Philosophy)
1. Does she know at least one field with
some thoroughness?
2. Is she able to communicate with other
persons through speaking and writing
with competence?
3. Has she the ability to live in a chang¬
ing world and to entertain new ideas?
4. Can she get along with others as in¬
dividuals or as groups?
5. Can she entertain herself by a rich
inner life and a wide range of ap¬
preciations and inner controls?
(i. Is she sensitive to tlie larger philoso¬
phical order to which man is related ?
I raise these questions . . . only we, col¬
lectively, can know, prove, and demonstrate
the answers through effective instruction
in the contemporary setting.
We should realize at Spelman that noth¬
ing is more important, or more difficult,
than getting our students personally in¬
volved. Those who have no intention of
applying themselves, or no ability to
grasp the significance of the opportunity
before them, should be encouraged to leave,
but only after every effort—counseling,
tutoring, skills development, etc.—has been
made to change them from barges which
must be towed into self-propelling ships.
Particularly important to our task and
commitment at Spelman is the fact that
many of our students have been previously
denigrated to the -extent, that they arrive
with low expectations of their academic
potential. They have been told that they
are “disadvantaged,” or the vectors of
some other academic disease—that they are
“below average.”
It is then incumbent on all of us at Spel¬
man to be watchful and perceptive to all of
the talents which our students bring to us—
even the latent ones—in order that we may
maximize their development inside and out¬
side the classroom. To do so is to give wit¬
ness to “Spelman, thy name we praise,
standards and honor raise” and through
the years to come Spelman will remain a
“beacon of heavenly light, undaunted by
the fight.”
After all has been said and done Spelman
College exists to bring together students
and teachers in a community of common
purpose. This purpose is teaching and
learning. Obviously this includes more than
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Standards should not be restricted to the
traditional idea of achievement in a subject
matter held only. They should rest on the
assumption that each teacher employs the
functional approach in teaching.
This is therefore the core of the Spelman
teacher’s assignment. Students must be in¬
creasingly required to act as maturing, res¬
ponsible individuals. We, as faculty, should
not do for students what they ought to do
for themselves.
the classroom, yet the classroom, labora¬
tories and library are key features in the
College community. But, the teacher is the
facilitator of the educational process serv¬
ing as both catalyst and impetus.
Among the best gifts of life are those
teachers whose influences makes a differ¬
ence upon students. Sir Issac Newton, in
explaining his scientific achievements, once
testified: “I stood on the shoulders of
giants.” Many of us can speak in similar
terms about our former teachers. “It is in
the classroom that the miracle of total edu¬
cation most frequently begins,” so states
one educator.
Finally, it is hoped that those students
who come under the sphere of our influence
as Spelman faculty can say long after we
are dead and gone and our names as in¬
dividuals forgotten, that they—the students
—“stood on the shoulders of giants.”
Picture: Left, Dr. Louise Miller and student, Jennifer Harper.
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New Division Chairpersons: Recently appointed are: (l-r) Dr. Carlton W. Molette,
Fine Arts; Dr. June Aldridge, Humanities; Mrs. Evelyn Carroll, Education; and Dr.
Kathryn Brisbane, Social Sciences. (Not Shown) Dr. Shirley McBay, Natural Sciences.
THE HUMANITIES
The humanities, by virtue of their defini¬
tion and scope, are at the heart of the
liberal arts college. From the humanities
emerged other disciplines, and the distinc¬
tions between the humanities and fine arts
or social sciences tend to merge when one
considers the purposes and content of these
disciplines. In its broadest sense the hu¬
manities include all disciplines which are
utilized to study people for the purpose of
giving meaning to the experience of the
whole person and as the. promoter of the
quality of life. As a liberal arts college,
By Dr. June Aldridge
Division Clio irperson
Spelman recognizes the importance of the
disciplines which constitute the humanities.
The new divisional structure at Spelman
tends to emphasize the humanities as an
entity rather than units of the entity. The
departments of English, French, Spanish,
Religion, and a new department, Philos¬
ophy, have not diminished in their import¬
ance as departments, hut they also will be
viewed as disciplines which share some
common goals, objectives, and related bod¬
ies of knowledge. A combination of majors
and minors in the departments was not
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The New Divisional Structure:
What Does It Mean For Spelman?
unusual in lire past: English and French,
Spanish and French, and Spanish and Eng¬
lish constituted logical relationships. How¬
ever, for a number of reasons students have
found other combinations helpful which
transcend division boundaries.
One of the primary aims of the divisional
structure is to increase the possibilities of
combinations of disciplines to suit stu¬
dents’ individual needs as they elect courses
which will provide them with a good liberal
arts background. Consequently, the Hu¬
manities Division is concentrating on de¬
signing and implementing a program to
accomplish the following: 1) provide the
student with opportunities to comprehend
the humanities as an integral part of her
life as she increases perception of her own
identity and her relationships to others; _)
offer opportunities for students to gain
additional insights by offering courses
which combine disciplines such as the social
sciences, tine arts, and natural sciences
with the humanities; 3) offer courses which
aid the student in broadening her voca¬
tional and avocational interests. In order
to carry out this program, the division has
initiated or is in the process of planning a
number of new courses.
Courses which are currently being of¬
fered or are planned to meet the objectives
include a course on women in literature
which attracts students from a wide range
of disciplines and a course in medical ethics
which will be taught by a professor in phi¬
losophy. Some of the more popular courses
in religion emphasize black religion and
courses in Afro-American literature have
broad appeal. Members of the English de¬
partment are planning courses in literature
from which students can choose a selection
of modules to broaden their insights and
concentrate on a particular unit of knowl¬
edge or skills. There are plans to offer a
pilot core-curriculum humanities course
which would combine literature, philosophy
and religion and offer additional interdis¬
ciplinary courses combining such fields as
psychology and sociology with the study of
literature.
As a women’s college we feel a strong
commitment to offer more courses which
recognize and focus on the contributions
and concerns of women, especially black
women. A pilot group of freshmen entering
Spelman in 1975 will participate in a pro¬
gram designed to raise their career aspira¬
tions. After these students have taken pre¬
liminary courses in communication skills
during the summer of 1975, they will be
enrolled in a more advanced course in the
Flumanities Division in which emphasis
will be placed on logical analysis and cri¬
tical thinking. The program, a College-wide
one, hopes to attract black women to the
campus who are pursuing careers in which
there are few women. We anticipate a num¬
ber of Spelman graduates will be included
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among- these distinguished women to serve
as models for their younger sisters.
The divi sional structure has enabled ns
to work toward goals which were estab¬
lished by a committee representing several
disciplines which worked under the spon¬
sorship of a planning grant from the Na¬
tional Endowment for the Humanities to
improve curricular offerings in the humani¬
ties. This committee hopes to combine some
of the individual and team efforts in im¬
proving the humanities into an exciting and
THE NATURAL SCIENCES
The Division of the Natural Sciences at
Spelman College was created July 1, 1972,
with funds provided by a Title III grant.
The purpose of the Division is to coordinate
the programs of the Departments of Biol¬
ogy, Chemistry and Mathematics so as to
provide strong interdisciplinary and inter¬
departmental major sequences for students
interested in health and science careers as
well as to provide relevant service courses
for departments outside the Division.
Proc/rams of the Division
In addition to the regular majors in bi¬
ology, in chemistry (Joint Department
with Morehouse), and in mathematics, the
following major programs are now avail¬
able within the Division.
1. A three-year pre-medical sequence for
exceptional students who will receive
the BS degree from Spelman upon
successful completion of the first year
at an accredited medical school.
comprehensive program to meet the needs
of Spelman women. The Humanities Divi¬
sion aims to help provide ample, rich, and
meaningful opportunities for Spelman stu¬
dents to be equipped to be as well as to do;
to live rich and rewarding lives as well as
to pursue distinguished and important
careers. Spelman women have been and
should be in the best senses of the words,
humane, embodying the most desirable
traits of humanism, with the talent, genius,
and inspiration to help humanize those with
whom they come in contact.
By Dr. Shirley McBay
Division Chairperson
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2. A four-year pre-medical sequence
with the option of an interdisciplin¬
ary major or a major in biology,
chemistry or mathematics.
3. Currently in the developmental stage:
An interdisciplinary major in the
natural sciences, biostatisties or bio¬
chemistry/nutrition.
Supplementing the list of traditional
courses in biology, chemistry and mathe¬
matics are new offerings in virology, micro¬
bial genetics, nutrition, biostatistics and
biochemistry.
Hiring of the necessary staff to offer
these new courses has been made possible
through grants from the government and
private foundations. In addition to new
course offerings, several members of the
teaching faculty have recently introduced
new methods of instruction in their classes.
These new techniques include the use of
the Keller Plan (a personalized self-paced
system of instruction), the investigative
laboratory, audio-tutorial units and the in¬
terdisciplinary approach.
The Division continues to offer an eight-
week pre-freshman summer program which
provides instruction in mathematics, read¬
ing, biology, chemical instrumentation and
the use of the computer. The program in¬
volves fifty members of the entering fresh¬
man class who have indicated an interest
in science, pre-medicine or mathematics.
Renovation of Tapley
Outside funds have been received to com¬
plete the renovation of the Tapley Hall
Science Building and provide for the con¬
struction of a one-story annex to Tapley
Hall. Faculty oftice-labroatories, a modern
biochemistry laboratory and a science read¬
ing room will be among the resulting im¬
provements to Tapley as well as a new
modern interior to the existing structure.
Division Faculty and Students
The Division faculty is currently com¬
posed of 16 full-time persons, eleven of
whom hold the doctorate degree with ten
actively engaged in research. Funds have
been obtained from both NSF (National
Science Foundation) and NTH (National
Institute of Health) to support faculty and
undergraduate research projects. There are
currently 241 majors in the Natural Sci¬
ences (21% of the student body) resulting
from intensified divisional recruitment ef¬
forts.
The Division has been fortunate in hav¬
ing an extremely cooperative working re¬
lationship with the College’s Counseling
Services and Health Careers Office. As a
result, our students are provided with tu¬
torial assistance, standardized testing ex¬
periences, mock interview sessions and in-
depth assistance with postgraduate plans.
It is our hope in the Division that the
new interdisciplinary programs, the im¬
provement of physical facilities, the efforts
of a strong and concerned faculty and the
counseling and testing programs described
above will strengthen the overall program
of the Division and will enable our stu¬
dents to pursue graduate and professional
training without difficulty, to assume top-
level positions in various occupations, and
in general, to assume leadership roles in
various capacities following graduation.
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THE FINE ARTS
""P lie structure of the Division of Fine
Arts is new. The activities of the Division,
even the interdisciplinary ones, are not. Of
course, it is my goal to improve the organ¬
ization and coordination of the Division.
But how does one make significant improve¬
ments when a very high level of organiza¬
tion, coordination, and especially coopera¬
tion already exists in and among the disci¬
plines that compris-e the Division of Fine
Arts? These disciplines include the De¬
partments of Art, Drama, and Music; and
the Dance Program of the Department of
Physical Education. All of these academic
disciplines have earned a national reputa¬
tion for excellence prior to the establish¬
ment of the Divisional structure.
The Division of Fine Arts is responsible
for the production of many of the cultural
events that take place on the campus in
addition to offering majors in art, drama,
and music, and a minor in the dance. Our
public performances and exhibitions are
well known and attended by the public,
therefore 1 will concentrate here upon the
academic side of the Division’s activities.
The Division of Fine Arts offers two
basic kinds of courses: (1) courses that
contain information about the nature and/
or the history of a discipline or disciplines
of the fine arts, and [2) courses designed to
increase competency in the production ot
some art form. The former is essentially
within the realm of the humanities. The
latter is the keystone of training in the fine
arts. The principal goal in the training of
majors in the various disciplines of Fine
By Dr. Carlton Molette, II
Dir is io i/ Chairperson
Arts is to motivate the student to acquire
a professional level of competency in tire
production or performance of some art
form. The traditional description of this
approach to the teaching/learning situa¬
tion has been the “conservatory” or “stu¬
dio” or “production” approach, depend¬
ing upon the discipline involved. The ap¬
proach most frequently called conservatory,
assumes that a student who completes a
major sequence of courses has demon¬
strated the behavioral goal of the disci¬
plined and creative production or perform¬
ance of various works of art in one of the
four forms represented in the division-
dance, music, theatre, and visual art. The
teacher, then, in the conservatory approach
is primarily interested in -enhancing the
students’ affective learning process—not to
the exclusion of cognative learning, and
certainly not to the exclusion of the de¬
velopment of motor skills, but as the first
priority of the behavioral goals of the
learning process.
Some typical assumptions of the con¬
servatory approach are:
1. In order to motivate/teach a student
to develop his craft and to grow
creatively, the teacher/artist must be
working to develop his own craftman-
ship and creative artistry as well. In
other words, the conservatory teacher
is expected to be an artist in bis own
right.
2. Conservatory students are normally
evaluated on the basis of exhibited
competency in tire art form as a high¬
er priority than the ability to write/
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theorize/analyze about the process of
creating the art form, or the nature
of the end product. This does not
mean that history and theory of art
are not important, only of lower
priority. As a matter of actual prac¬
tice the “ conservatory within tire
liberal arts college” usually expects
growth and development from its
students in both the above-mentioned
areas.
3. The execution of most art forms re¬
quires the total mastery of certain
highly complex and difficult motor
skills as a prerequisite for the artistic
freedom to create. The mastery of
these motor skills usually requires
long hours of dedicated practice, fre¬
quently utilizing specialized space
and adequate equipment. The con¬
servatory teacher is expected to
(a) have an understanding of the
necessary space and equipment re¬
quirements; (b) have mastered the
motor skills that he teaches, fre¬
quently serving as an example to the
student of the proper execution of the
skills and techniques; (c) be able to
rise above the simple mastery of the
motor skills involved and function
with great sensitivity and percep¬
tion as a creative or interpretative
artist; (d) have a cognitive knowledge
of the history and theory of his art
form; and (e) be able to impart this
cognitive knowledge of the history
and theory of tire art form to stu¬
dents so that the student develops
the ability to create within a social,
historical, and moral context as well
as an aesthetic context.
4. The conservatory approach develops
depth of perception in the affective
realm. This process reverses the
principal means of verification in
much of liberal arts learning. In the
sciences, for example, the principal
means of verification is empirical, i.e.,
it is a testing process based upon ex¬
perience with quantitatively measur¬
able data. On the other hand, the fine
arts are primarily interested in
aesthetic thought—the creation and
appreciation of that which is beauti¬
ful. The verification process here is
qualitative, taking into account analy¬
sis and judgement which are moral
and aesthetic. This verification pro¬
cess has to do with standards of what
is beautiful, meaningful, and good.
This knowledge and experience can¬
not be verified with quantitative em¬
pirical tests.
The Spelman College Division of Fine
Arts is concerned with a number of rather
specific objectives within the realm of the
conservatory approach outlined above.
Based upon the existing statements of de¬
partmental objectives, some assumptions
can be made with regard to the objectives
of the Division.
The objectives involve the guidance and
stimulation of students who exhibit talent,
skill, and dedication in the creation of an
art form so that those students will fully
develop their artistic potentials. Each stu¬
dent, then, ought to grow in the develop¬
ment of:
1. Creativity through the process of
artistic expression.
2. Skills and disciplines that are neces¬
sary for continued creative growth.
3. Understanding of the culture that is
our heritage, past and present, from
all parts of the world.
4. Knowledge of the history and theory
of a specific art form.
5. Ability to use the basic elements of a
specific art form effectively.
November, 1974
(). Experience in the actual production
of that art form under expert guid¬
ance and evaluation.
Upon completion of one of the major
sequences within the Division, a student
ought to be sufficiently prepared to func¬
tion effectively at the next level of achieve¬
ment of her chosen career.
In addition to the usual curriculum goals
for our majors, we also provide for the
cultural enrichment of the entire commu¬
nity through the various public arts activi¬
ties that we sponsor.
The Division of Fine Arts is also very
much concerned with the development of
interdisciplinary courses. We expect to
offer, beginning with the second semester
of the 1974-75 school year, a course that
examines the entire fine arts picture.
Fine Arts 100—Survey of the Fine Arts
is an interdisciplinary survey of the major
art forms: dance, music, theatre, and visual
art. The primary concern of the course is to
show tie interrelationship of these art-
forms to the broader perspectives of aes¬
thetics and culture. Some attention will
also be given to the nature, and the history
of each of the art forms.
Initially this course will be team taught,
and may be credited as partial fulfillment
of the core curriculum Fine Arts require¬
ment.
The Fine Arts faculty will consider the
advisability of offering additional inter¬
disciplinary courses in the future. AVe will
also consider the advisability and the feas-
ability of offering a number of special
course sequences in such areas as arts
management, design for the performing
arts, dance/vocal music/acting in perform¬
ance. It should be emphasized that these
things are simply being considered at this
time. The faculty would favor such special
interdisciplinary course sequences only if
they can be designed in such a way that the
academic and artistic standards of the
existing major sequences are not diluted.
The Division of Education: A New Dynamics For Change
man meets the challenge of change
in education today through a wide institu¬
tional reorganization under the divisional
structure.
Three departments are included in the
Division of Education: Education, Physi¬
cal Education, and Home Economics. Read¬
ing and educational media function in dual
capacities as instructional and support
components in the Division and in the total
college as well.
By Mrs, Evelyn Carroll
Division Chairperson
The Education Department offers pro¬
grams for the preparation and certification
of teachers in elementary education, sec¬
ondary education, and early childhood edu¬
cation. Child Development is the most re¬
cent and only program which offers a ma¬
jor. It is specifically designed to prepare
students for non-teaching careers as staff
assistants or administrators in pre-school
and day care centers ; or for graduate study
in this field. Major programs are provided
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in both the Physical Education and Home
Economics Departments. The departments
have functioned previously within tire
limited and traditional patterns of organ¬
ization, which provides the strongest mo¬
tivation for newer structures and projec¬
tions for the Division of Education—a chal¬
lenge for productive change.
The transition to divisional structure in
education is greatly facilitated by pre¬
cedents of earlier commitments to coopera¬
tive relationships between departments and
administrative units of the College. Physi¬
cal Education and the Fine Arts Depart¬
ments developed and conducted programs
in dance at Spelman as part of an inter-
institutional project. Programs in physical
education for the pupils of the Nursery
School have been sponsored by the Physical
Education Department for several years.
Several departments of the college have
cooperated with the Department of Educa¬
tion in the teacher education programs, pro¬
viding assistance in the supervision of stu¬
dent teachers. Tire Nursery School serves
as a model for observation and participa¬
tion for students in the child development
and early childhood education programs.
More recent extension of the administration
of the Nursery School in the Model Cities
Day Care Program has further enlarged
opportunities for field experiences in the
community for students.
In the initial organization and develop¬
ment of the Division of Education, the im¬
portant priorities emanate largely from
two all-encompassing aims: 1) to enlarge
the scope of the curriculum and programs
in the departments within the framework
of the interdisciplinary approach; and 2)
to develop realistic objectives which more
adequately meet new demands in the under¬
graduate preparation for career develop¬
ment and graduate school.
The key projections are central to these
aims and focus upon developing resources,
revising the curriculum, designing and im¬
plementing interdisciplinary curriculum
components and establishing new programs
for career development. The projections
constitute immediate and long range goals
to which the Division of Education com¬
mits its primary emphases and efforts in
these early stages of planning.
Teacher education constitutes the chief
area of work in the Education Department.
It is not enough to simply “produce”
teachers who complete a prescribed pro¬
gram and qualify for certification. Nor is
there special significance in the number of
teachers in our programs. The emphasis
in the revised programs will focus upon
the quality of the teacher we educate, with
special regard given to the process and
criteria of selection of students. All efforts
will be directed toward providing excel¬
lent preparation which assure the develop¬
ment of a highly competent and skilled pro¬
fessional, capable of performing success¬
fully in the new concepts of teaching and
learning, within the differentiated and di¬
verse organization of the schools today. To
meet these exigencies of relevance, the Divi¬
sion of Education will plan and implement
the concepts and instructional methods of
the competency-based approach to teacher
education. Components of a well-coordi¬
nated program of pre-teaching and field ex¬
periences, collaborative school and com¬
munity units must support the program.
Pilot programs will explore non-traditional
patterns in student teaching, using the con¬
cepts of the center and cluster organization.
Deform and innovation in education have
increased the need for many varied types
of new careers. It is neither realistic or suf¬
ficient to limit the programs in education
to the preparation of classroom teachers.
Alternatives should be open to students
who wish to be indirectly involved with the
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schools and children, exclusive of the class¬
room and teaching activities. Curriculum
reorganization will consider programs for
developing the teacher/educator in other
education-related careers which currently
offer impressive options as school social
worker, lower-level school guidance coun¬
selors, child development specialist, school
psychologist, psychometrists, community
relation director, speech therapists, and
pathologists and specialist in special educa¬
tion, learning disabilities and reading, a
few of an ever increasing number of careers
in this category. It would not be feasible
for the Division of Education to undertake
the development of curriculum offerings or
programs for a large number of the spe¬
cializations these new careers indicate, but
there are extensive possibilities for inter¬
disciplinary courses, involving many de¬
partments under the divisions of the Social
Sciences, the Natural Sciences and the Hu¬
manities, in a carefully selected number,
planned and developed on the basis of stu¬
dent interest and needs. Beyond this, the
potential exists also for exchange and co¬
operative courses and programs with other
institutions in the Atlanta University Cen¬
ter.
Reorganization of the Home Economics
Department under the structure of human
ecology could broaden the possibility of
such areas as development in food sciences,
nutrition, fashion design and textile design.
Because of the recent interest in the aged,
gerontology is proposed as a creative new
area of interest in this department, an in¬
terdepartmental project with tire Social
Sciences and Natural Sciences divisions
and community agencies.
The Physical Education Department
views many recent trends as a basis for
establishing new courses and program to
meet the change in this area. The emphasis
on the older generation in society, increased
interest of women in sports and athletics,
emphasis on physical fitness in the schools,
family recreation, recreation for older and
aging populations suggest many areas for
curriculum expansion and development.
More leisure time has created a new dimen¬
sion for directed public recreation and the
recent thrust in environment recreation,
physical therapy, and physical rehabilita¬
tion widen the choices in course and pro¬
gram design.
A recent trend in employment in several
fields other than education is to select
applicants who have taken cognates in edu¬
cation. Students generally do not have a
wide choice of elective courses. The inter¬
disci] dinary approach can be appropriately
used to increase exposure across many dis¬
ciplines. Departments in the division will
be encouraged to increase specifically elec¬
tive courses and seminars designed to pro¬
vide preparation for graduate fields, and
as cognates to support related or other dis¬
ciplines. Some of the apparent needs at this
time, based on interest expressed by stu¬
dents, are in the fields of special education,
multi-ethnic studies, comparative education
Afro-American studies, gerontology, coun¬
seling and guidance, school and agency ad¬
ministration, adult education, community
education, the applied arts, human rela¬
tions studies, urban education, photography,
physical rehabilitation, environmental edu¬
cation, and research. Most of these lend
themselves easily to interdisciplinary and
interdepartmental frameworks, coopera¬
tively designed and implemented in team
teaching or other group organization for
instruction.
Departments in the Division of Educa¬
tion will plan cooperatively to provide al¬
ternative educational experiences through
a more extensive use of the para-curricu¬
lum. Resources for this component of the
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curriculum are abundant in the community,
the school organization, service agencies,
and logically should comprise the major
source of these experiences. In a regional
and national setting, the Cooperative Edu¬
cation Program is a potential additional
source.
New programs are long-range projec¬
tions, but they are included in the immedi¬
ate blueprints for planning. Committees on
Research and Proposal Advocacy have
been organized in the division as a means
of keeping apprised of new program de¬
velopments and the resources for their






5) Child Development and Family Stud¬
ies
(i) Middle School and Higher School
Education
7) Continuing Education for Women
8) Urban Education
The Division of Education has the poten¬
tial for becoming a viable component in the
new structure. The development of re¬
sources in staff and facilities must be a con¬
tinuing process, since both of these are con¬
tingent upon changes in needs and growth.
Effective planning must include a continu¬
ing in-house staff development as a source
for developing good human relations, en¬
couraging professional development, im¬
proving instruction and creating a constant
flow of opportunities for cooperative plan¬
ning. To these ends, periodic workshops
will be conducted in human relations, in¬
structional media applied to teaching, and
staff training in competency-based con¬
cepts and the interdisciplinary approach.
The recent relocation of the Division of
Education in the Education Building
(which formerly housed the Student Gov¬
ernment Association Offices) is a great
source of pride and an important step in
the development of adequate resources.
This facility has generous physical space
for present needs in attractive, efficient,
and comfortable quarters. The second floor
houses faculty and staff offices, the in¬
structional materials center, a conference
and seminar center, a teaching laboratory
and faculty and staff lounge. The offices
and studios of Educational Media are lo¬
cated on the first, floor. These combined
facilities will increase the opportunities
for cooperative planning and multi-purpose
uses of the facilities for instruction, clinical
teaching and group activities in the Divi¬
sion. Though the Physical Education, Home
Economics, and Reading Departments are
in separate locations, the Education Build¬
ing serves as a vital unifying and resources
center for the Division of Education.
The Division of Education looks toward
a productive future, with a renewed com¬
mitment to excellence in the educational
program of Spelman College.
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The Social Sciences and Planned Change
Structural Change
1 lirough planned curricular changes,
Spelman has created a divisional structure
which should afford young Spelman wom¬
en more flexible programs of study. In addi¬
tion, more academic resources can he
brought to bear on their undergraduate
preparation. The results should be improve¬
ment in graduate school performance and
career placement.
Administratively, the divisional organi¬
zation should facilitate short and long term
planning among the social sciences. Frag¬
mentation among disciplines should be
minimized. The chairman of the Division of
Social Sciences, a new member of the Spel¬
man faculty as of September, 1974, has re¬
sponsibility for the coordination of a multi¬
discipline team composed of the depart¬
ments of Economics, History, Political Sci¬
ence, Psychology and Sociology. From the
chairman’s perspective, the appointment is
an exciting challenge. Besides the adminis¬
trative function inherent in the position,
role expectations include that of facilitator
in implementing Spelman’s new directions
in curricula design and expansion within
the Division of Social Sciences.
Curricida Innovations
The new direction in which the Division
is expected to move is toward creating in¬
terdisciplinary and interdivisional courses.
These courses should prevent duplication
of effort, and provide for a more systema¬
tized approach to curricula planning based
upon a viable assessment of the changing
needs of American society. Increasing use
By Dr. Kathryn Brisbane
I)ivisio 11 Ch airpmso 11
of the multi-discipline approach in cur¬
riculum development should enable the Di¬
vision to make better use of its material
and human resources.
Significant evidence of planned change
for achieving the above goals is noted in
the interdivisional course designed by the
Psychology Department and the English
Department in the Division of Humanities.
The course is organized around psycho¬
pathology in literature. English literature,
in particular, is important for it serves as
a source of insight into the problems of
western man. Psychology, on the other
hand, is a systematic approach to human
behavior. The interdisciplinary nature of
the course should allow students from each
discipline to acquire a basic understanding
of the causes and nature of abnormal be¬
havior found in specific literary works.
In the area of freshman studies, an inter¬
disciplinary core course of one year in the
social sciences has as one of its objectives
to overcome cognitive dissonance which can
result when students are unable to see the
relationship of content in the various
social sciences. Failure to meet student
expectations, it is reported, has often led
to withdrawal on the part of students early
in their careers in the college. A commit¬
tee, composed of the Divisional chairman
and the Department chairman in the
Social Sciences and the director of Fresh¬
man Studies, is involved in developing the
course as described:
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The Division of Social Sciences will
offer a year’s interdisciplinary course
for freshman of three hours each
semester. The course will cover the
basic institutions and concepts in eco¬
nomics, history, political science, psy¬
chology and sociology. It will focus on
man and American society from ihe
perspective of each of the social sci¬
ences.
One of the pitfalls in planning interdis¬
ciplinary courses is that instructors fre¬
quently tend to design courses based on the
“survey” model. An interdisciplinary
course is team taught, and should include
the hard core of two or more disciplines.
The course content should provide a
foundation on which further study can be
based. It should aid students in the sys¬
tematic conceptualization of American so¬
ciety and its operation upon which further
understanding of particular aspects of so¬
cial life can be grounded. Important ques¬
tions must be asked and some ideas, prin¬
ciples and concents must be selected for de¬
tailed treatment and others omitted. On
what basis is the content selected? What
function is expected of the course? The
aim of all such courses should be to supply
students with the tools and data needed
to comprehend more advanced work in one
of these content fields. What is involved in
the task? The subject matter should be de¬
fined precisely with a curricula schematic
design of academic progression.
An interdisciplinary sequence in Pre-
Legal Studies is being initiated for those
young women who have an interest in en¬
tering the legal profession. An additional
interdisciplinary course is in the discus¬
sion stage for the junior or senior level of
instruction.
The Sociology Department has adopted
the Individual Learning System which is
an individualized instructional module for
the introductory course in sociology. The
assumption has been made that this ap¬
proach to the teaching/learning process
has a significant advantage over the lec¬
ture method in that students are introduced
to the use of self-discipline in self-directed
study. Students move through the course at
their own pace within the time frame of a
semester. Tests at the end of modules allow
students to test their own mastery of the
material. Thirteen programmed teacher
tests enable the instructor to assess stu¬
dents’ progress through the coure. All
quetions are framed in a problem-solving
mode, thus students must use cognitive
skills in arriving at the specific answers.
Students have found “guessing” to be in¬
effective. The Department expects to test
the validity of the above assumption.
An intern program is to begin for sen¬
iors who have specialized in sociology. This
field practicum focuses on the practical as
distinguished from the theoretical pro¬
gram of study. Sociology is a discipline in
which technical competence brings its own
rewards. Sociologists, especially those
trained in research procedures, are in in¬
creasing demand in business, government,
industry, city planning, race relations, ad¬
ministration, and many other areas of com¬
munity life. Sociology has evolved to the
point that it can be practiced outside the
academic halls. Careers apart from teach¬
ing are now possible in sociology and
expertly trained people are needed. The in¬
tern program will better prepare students
for either graduate school education or for
entry into the profession with marketable
skills.
Divisional Besponsib ility
The most prized resource of the college is
its student body. Spelman College in the
future should be the primary source for
providing the nation with black women
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leaders in every field especially where there
is a limited number of women: in areas
such as the legal profession, the medical
profession—surgeons and psychiatrists—
and the foreign service.
During the new period of academic
growth and development at Spelman Col¬
lege, the Division of Social Sciences should
be responsible for raising the academic per¬
formance and career sights of our young
women. They should be prepared for not
only the world of computers but for the age
of cybernetics. The central thesis of cyber¬
netics in the field of social sciences is that
society can only be understood through a
study of the facilities for the flow of infor¬
mation and communication. There is an in¬
creased awareness today that the continued
development of these facilities concerned
with the flow of messages and communica¬
tion between man and machines, ma¬
chines and man, and between machines and
machines are destined to play an ever in¬
creasing role in our society.1 This means
that the knowledge acquired by Spelman
young women must be expansive. Their
minds should be stretched to accommodate
a changing world which demands intellec¬
tual proficiency.
The Division of Social Sciences has the
largest number of majors. College statistics
reveal forty-three (43) percent of a student
body of 1,137 individuals is concentrating in
this division. Enrollment appears to be on
the upswing. While preparing young black
women to function in a more highly mecha¬
nistic world, there ought to be an increas¬
ing emphasis on values. To meet the educa¬
tional needs of black women in a rapidly
changing society requires positive thinking
and experimentation on the part of acade¬
micians.
We feel it our duty in the social sciences
to make a positive response to the college’s
need for adequate planning to assist in the
development of a new well-integrated edu¬
cational model. We have initiated new pro¬
grams thus projecting ourselves into the
future, but continual feedback and evalua¬
tion will provide the flexibility in program¬
ming needed in an ever changing society.
1 Norbert Wiener, The Human Use of Machines; Cybernetics and
Society, (New York: Houghton Mifflin Company), p. 25.
CURRICULUM INNOVATIONS
FRESHMAN STUDIES
People have inquired, “What is Fresh¬
man Studies?” just as they might ask,
“What is Afro-American Studies?” or
“What is Far Eastern Studies?” Although
By Dr. Pauline E. Drake, Director
the titles sound alike, the similarity goes
no further. Freshman Studies at Spelman
College is not a new course; rather, it is a
new service designed chiefly for freshman
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students. The key personnel in the opera¬
tion of the Office of Freshman Studies are
the director and the freshman counselor.
The ultimate and basic aim of the office
is to reduce the attrition rate among stu¬
dents. Thus, the emphasis is on the aca¬
demic development of the students. To pro¬
mote the academic welfare of freshmen, the
director coordinates the following kinds of
services : orientation, academic advisement
and tutoring. Obviously, not any of these is
a new service at the College. This year, how¬
ever, these programs, as they affect fresh¬
men, are now centralized.
The orientation program for freshmen
does not end with the flurry of activities
that is called Orientation Week, the first
week the new students are on campus.
Orientation actually extends throughout the
school year. The freshman counselor
meets with small groups of freshmen once
per week throughout the first semester. The
aim of these weekly meetings is to aid the
new students in their adjustment to college.
Therefore, the weekly seminars deal with
such topics as academic policies, the grad¬
ing system, vocational exploration and ca¬
reer planning, interpersonal relationships,
value clarification, study problems, and
identification of key people and key services
at the College. A special feature of the
weekly seminars is the role played by peer
counselors. The peer counselors are sopho¬
mores who have volunteered their time to
assist the freshmen in their adustment to
college.
The weekly seminars are enriched by an¬
other type of orientation—monthly assem¬
blies at which all freshmen come together.
These assemblies, usually held in Sisters
Chapel, focus on the broader College pro¬
gram and community—Spelman Past and
Present, Music at Spelman, Foreign Stu¬
dents in the Spelman Community and Black
Womanhood. Hopefully, such programs
serve to broaden the students’ knowledge of
the College, deepen their respect for them¬
selves and others, and help them to develop
a feeling of kinship with Spelman women of
various times and places.
Because the primary objective of the Of¬
fice of Freshman Studies is to reduce the at¬
trition rate among students, the greatest
investment of time and effort is in the area
of academic advisement. Academic advise¬
ment, as the term is used here, includes both
formal and informal, professional and non¬
professional types of counseling—advising
students about majors, helping them to
select their courses, apprising them of re¬
quirements for graduation, and recom¬
mending approaches that will facilitate an
easier adjustment to the demands of col¬
lege-level courses. Twenty-six faculty mem¬
bers, the freshman counselor, and the di¬
rector of Freshman Studies are all involved
in this type of academic advisement.
Prior to her arrival on campus, each stu¬
dent was assigned a faculty advisor. In
most instances, the advisor is a member of
the department in which the student plans
to major. Before registering for first semes¬
ter courses, all freshmen were counseled by
their faculty advisors about matters rela¬
tive to eoure selection and course load. One
of the responsibilities of the Office is to keep
faculty advisors informed about their ad¬
visees—their academic difficulties as well as
their special accomplishments.
For students experiencing academic
problems, however, academic advisement
has gone beyond conferences with advisors,
the freshman counselor, and the director
of Freshman Studies. Tutors are available
in all academic areas at no cost to the stu¬
dents. Certain departments, such as mathe¬
matics and biology, operate their own tu¬
torial programs. Where such services are
not available through the departments, in¬
dividual tutors have been located for stu-
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dents desiring and needing their lie!}).
Perhaps more important than what
Freshman Studies is now, is what it is be¬
coming. Some changes in programs in Sep¬
tember ot* d975 will be revealed that will
affect the class of 1979 and succeeding
classes. One of the principal changes will be
curricular in nature. Approximately one-
sixth of the students in September of 1975
will participate in an experimental interdis¬
ciplinary core curriculum. This interdisci¬
plinary program will complement the divi¬
sional organization of the College.
Four interdisciplinary courses, one each
in the Divisions of Fine Arts, Humanities,
Natural Sciences, and Social Sciences, are
proposed for this experimental core cur¬
riculum. Faculty in the Division of Natural
Sciences, for example, are developing cur¬
riculum for “Environmental Sciences.”
This course will draw on resources from
the departments which comprise the Divi¬
sion of Natural Sciences—biology, chemis¬
try, mathematics, and physics.
Significant objectives for introducing
students to interdisciplinary courses during
their first two years at the College are to
give them an early introduction to the
varied offerings of each academic division,
to provide students with the knowledge and
experience which will enable them to make
informed decisions about their majors, and
to demonstrate the interrelationships
among the various disciplines. The re¬
sponse of students and faculty to this ex¬
perimental interdisciplinary core curricu¬
lum will play a major role in determining
what the general education requirements of
the College will be.
Tlie Office of Freshman Studies will be
involved in developing and expanding other
programs and services with the aim of help¬
ing the freshmen make a successful adjust¬
ment to college. One area of expansion will
affect the peer counseling program. Use of
peer counselors in the weekly seminars has
been so successful that their use in other
ways throughout the school year seems de¬
sirable. Studies have shown that students
can learn from fellow students as well as or
better than they learn from other sources.
Therefore, the possibilities for using stu¬
dents (upperclassmen) in other phases of
the orientation program are promising.
Expansion of tutoring services is another
priority. Laboratory arrangements, such as
the tutorial program in the Mathematics
Department, should be available in all aca¬
demic areas. The laboratory type of tuto¬
rial program offers instructional reinforce¬
ment for students five days per week in one
location for several hours per day. The de¬
mand for tutoring would justify this type
of arrangement in more academic areas.
When the 1975-1976 academic year be¬
gins, all the programs which have been de¬
scribed should be functioning under the
aegis of the Office of Freshman Studies.
Then, no member of the Spelman family
should need to ask, “What is Freshman
Studies?”
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Tbe New Major In Philosophy
By Dr. Diana Axel,sen
Chairperson
Five Spelman students are now official
majors in philosophy. Paulette Brihm, a
senior from Boston, Massachusetts; Ta-
wana Cook, a senior from Pittsburgh, Penn¬
sylvania; Jeta Lynn Edwards, an advanced
junior from New Haven, Connecticut; Hil¬
da Holloman, a senior from Atlanta, and
Victoria Holloman, a senior from Middle-
town, Ohio, are the first to major in the
newly formed Department of Philosophy.
Prior to September, 1974, students Avere
able to major in the Department of Religion
and Philosophy only by special petition to
the Spelman College Curriculum Commit¬
tee. In recent years tAvo students, Melba
Varner and Murdell Walker Varnado, grad¬
uated under this arrangement.
Until September, 1969, the primary re¬
sponsibility for philosophy offerings Avas
carried by persons in religion. In 1969, Dr.
Diana Axelsen joined the faculty as assist¬
ant professor of philosophy, and in 1970-
71, efforts Avere begun to establish a joint
major in the Department of Religion and
Philosophy.
The Curriculum Committee felt that such
a major would require center-wide partici¬
pation, since tbe Department of Religion
and Philosophy had only two full-time mem¬
bers, Reverend Norman Rates and Dr. Di¬
ana Axelsen. In the spring of 1973, faculty
members in religion and philosophy from
the four undergraduate colleges in tbe At¬
lanta University Center met to explore pos¬
sibilities for cooperation. The faculty, to¬
gether with administration members, de¬
cided to form a Center-Avide Program in
Philosophy, and to continue efforts to co¬
ordinate offerings in religion. Faculty mem¬
bers teaching philosophy courses meet at
least once a semester to plan offerings.
Thus, students from any of the four under¬
graduate schools may take courses in a
philosophy program which has been syste¬
matically planned across institutional lines.
The group decided to rotate the position of
Coordinator of the Centenvide Program
among the four undergraduate schools. Dr.
Axelsen served as the first coordinator, and
Dr. Anibal Bueno, Morehouse College, as¬
sumed this responsibility in November,
1974.
A separate Department of Philosophy
was established at Spelman in September,
1974, and it is projected that an additional
faculty member in philosophy can be added
in 1975-76 to strengthen the program for
both majors and non-majors.
Although the Departments of Religion
and Philosophy are uoav administratively
separate, they share the common concern
of encouraging students to focus on funda¬
mental questions such as the nature of re¬
ality, of knoAvledge, and of value. This com¬
mon concern will be reflected in a neAV inter¬
disciplinary course to be developed at the
sophomore leA^el by the Division of Humani¬
ties. However, in developing the Spelman
program in philosophy, attention Avill also
be given to the deA^elopment of critical and
analytical skills, and to the development of
courses which examine ethical issues raised
in other disciplines. An example of the lat¬
ter is a course on “Values, Medical Re¬
search, and Medical Practice,” to be offered
during the spring semester, 1974-75.
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“One Scholar has said that where there
is an absence of research, there is also an
absence of quality teaching. It is evident
that research requires the teacher to con¬
tinually open new doors of knowledge, ex¬
plore all avenues of truth, and develop a
kind of intellectual discipline that enriches
and strengthens the teaching process.”
FACULTY RESEARCH
(Editor’s Note: The following article is a research excerpt
from the on-going work in value study by Dr. Oran W.
Eagleson, distinguished Callaway Professor of psychology,
Spelman College. This excerpt focuses on the compara¬
tive value changes in Spelman sophomores in the early
forties and those enrolled during the first three years of
the seventies.)
A STUDY OF VALUES:
SPELMAN SOPHOMORES THEN AND NOW
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theory to the effect that people can best
be understood by knowledge of their values
was advanced by Edward Spranger1 in
Types of Men. During the 1942-43 and 1943-
44 school years the Study of Values, a test
prepared by Gordon W. Allport and Philip
E. Vernon2 and based on Spranger’s idea,
was administered to 164 Spelman College
sophomores. An analysis of the students’
responses revealed that religious and social
values were tied for first and second ranks.
The averages for the other four values in¬
dicated ranks as follows: (3rd) political,
(4th) theoretical, (5th) economic and
(6th) aesthetic.3
This test is designed to measure six basic
values or motives—theoretical, economic,
aesthetic, social, political, and religious.
The fundamental interest indicated by the
theoretical value is that of finding truth.
The dominating concern of the economic
variable is in that which is useful. The aes¬
thetic value is characterized by a basic in¬
terest in form and harmony. The first edi¬
tion of the test considers the social value
to indicate the love of people; the revised
test, however, attempts to measure the al¬
truistic or philanthropic aspect of love. The
political value is fundamentally concerned
with power. The religious value is directed
toward unity.
In drawing conclusions from the data ob¬
tained, one should keep in mind that the
test does not purport to indicate how the
students actually behave in given situa¬
tions ; instead it is concerned with evalua¬
tive preference and judgments. In a limited
sense and in some instances, the Study of
Values is a test of some of the student’s
“oughts” and “ought nots.” For example,
answers to questions pertaining to wor¬
ship, churches, and the bible may be in¬
fluenced by the students’ feelings of how
they ought or ought not respond, and such
responses as these may serve as signs of
what they conider important.
It might prov-e interesting to consider
two other studies which were conducted
between 1942 and 1947 in which black col¬
lege women were administered the Study
of Values. In 1942, A. AY. Young4 gave the
test to 100 black college women in the At¬
lanta University Center and the findings
were about the same as those for the 164
sophomores tested at Spelman: the aver¬
ages differed, but the ranks were identical;
namely, the religions and social values were
the highest with the political, theoretical,
economic and aesthetic following in the
order listed.
Louis AAHieatley and F. C. Sumner5 inves¬
tigated certain aspects of personality in
some of the students enrolled in the School
of Music at Howard University. The Study
of Values was given to seventy music stu¬
dents with the religious and social values
having ranks of first and second, similar to
the Spelman findings; however, tire aesthet¬
ic value ranked third and the ranks of
fourth, fifth and sixth were filled by politi¬
cal, theoretical, and economic values, re¬
spectively. For the benefit of readers with
some statistical background, it might be
interesting to learn that the rankings found
at Howard and at Spelman provided a cor¬
relation of 0.66 (rho).
A different kind of comparison was re¬
ported by Thomas J. Pugh6 in which he used
the test in 1947 to collect data from groups
of ministers, church members, and non¬
members. The most interesting and perti-
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nent finding with reference to the Spelman
study was that each of tlie three groups
had tlie religious as its highest value and
the aesthetic as the lowest one.
In 1947, Susan AY. Gray7 summarized the
findings of studies published up to that
date in which the Study of Values was used
with black and white college women. The
religious and social values ranked highest
for both groups of students. The aesthetic
value was third for the white group and
sixth for the black women. In studies of
this type, there is a tendency to generalize
to the extent that individual differences are
ignored. One should be mindful of the fact
that a number of persons in each of the
several groups tested responded to tire
questions in ways to indicate that their
highest values were other than religious or
social. In the studies mentioned in this
paper, the average was the basis for the
assigned ranks.
The values of Spelman sophomores mea¬
sured about thirty years ago seemed to be
quite similar to other black and white
groups for which comparable data have
been reported. These findings represent
“the then.” AYliat is “the now”? To an¬
swer this question, the revised Study of
Values was given to 216 Spelman sopho¬
mores between September, 1971 and May,
1973. As mentioned previously, the main
difference between the original and the re¬
vised editions of the test was in a redefini¬
tion of the social value which originally
referred to love in any form, but in the
revised test was concerned with altruistic
or philanthropic love. The results from this
testing yielded data which indicated the
following ranks: (1st) social, (2nd) re¬
ligious, (3rd) theoretical, (4th) economic,
(5th) political, and (6th) aesthetic. The
average for each value differed significant¬
ly from each of the other five.
In comparing the two sets of Spelman
data, one may see some pronounced simi¬
larities and some minor differences. The
religious and social values are at the top
of the list and the aesthetic is at the bottom
for both testings. Each of the other three
values changes positions by one or two
places; however, the correlation for the two
sets of data is about .81 (rho).
The table below has been prepared to

















Only general and guarded conclusions
can be drawn; however, an inspection of
the questions in the Study of Values and
an examination of the data involved in the
comparison of the group thirty years ago
with the one more recently tested may
justify the conclusion that the values of
the two groups seem to be more similar
than different and that the liberalizing in¬
fluences of the past few years have not had
a pronounced impact on the values of the
Spelman sophomores tested in this study.
In summary, the Study of Values reveals
the “now” sophomores do not differ great¬
ly from the “then” group.
1 Edward Spranger. Types of Men. (Trans, by P.J.W. Pigors.)
Halle: Niemeyter, 1928.
2 Gordon W. Allport and Philip E. Vernon. Study of Values.
Boston: Houghton Mifflin, 1931.
3 Oran W. Eagleson and Eleanor S. Bell. “The Values of Negro
Women College Students’’, Journal of Social Psychology, 1945,
22, 149-154.
1 A. W. Young. A Study of the Dominance of Six Basic Motives
in Personality as Set Forth by Edward Spranger in His Book,
Types of Men. Unpublished Master’s thesis, Atlanta University,
Atlanta, Georgia, 1942.
5Louia A. Wheatley and Francis C. Sumner. “Measurement of
Neurotic Tendency in Negro Students of Music’’, Journal of
Psychology, 1946, 22, 247-252.
“Thomas J. Pugh. “A Comparative Study of the Values of a
Group of Ministers and Two Groups of Laymen’’, Journal of
Social Psychology, 1951, 33, 225-235.
7 Susan W. Gray. “A Note on the Values of Southern College
Women: White and Negro’’, Journal of Social Psychology,
1947, 25, 239-241.
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Dr. Barnett F. Smith has maintained the
practice of attending a professional meet¬
ing in his held every year since joining the
faculty of the Biology Department at Spel-
man College. During the current year he
attended two annual meetings of scientific
societies: that of the Georgia Academy of
Science in Valdosta, Georgia in April, and
that of the American Society of Parasitolo¬
gists at Kansas City, Missouri in August.
At the meeting of the Georgia Academy of
Science Dr. Smith read a paper on research
carried out at Spelman College in associa¬
tion with Dr. W. B. LeFlore. The title of the
paper was “The Ultrastructural and Cyto-
chemical Observation of the Larval Ces-
tod'e, Cysticercus fasciolar is.” The paper
dealt primarily with findings relating to
the electron microscope structure of the
outer tissue layers and the identification
of the reaction products of an enzyme
known as acid phosphatase in the larval
tapeworm, Cysticercus fcisciolaris.
The ultrastructure and localization of
acid phosphatase activity in the distal and
perinuclear cytoplasm of Cysticercus fas¬
ciola ris was studied with the aid of a Phil-
Biologists: Barnett F. Smith
and William B. LeFlore
Dedicated Researchers
and Teachers
lips E. M. 100c electron microscope. Mice
were sacrificed two to four months follow¬
ing infection with onchospheres of Taenia
tacniaeformis in order to obtain cysticerci
for ultrastructural and cytochemical stud¬
ies. Small pieces of the cestode larva were
fixed in giutaraldehyde and post-fixed in
osmium tetroxicle. The acid phosphatase ac¬
tivity was demonstrated by a modification
of the Gomori technique adapted for elec¬
tron microscopy. Electron dense granular
bodies interpreted as the reaction products
of acid phosphatase activity were observed
in lysosomal structures of the perinuclear
cytoplasm, in the rhabdiform bodies of the
distal cytoplasm, and were heavily concen¬
trated in the developing concentric layers
of the calcareous corpuscles.
The significance of this and other studies
in our laboratories on the localization of
enzyme activity is that they may increase
our knowledge of absorption, nutrition, and
other physiological processes in the tape¬
worm, and thus lead to better methods of
control of this important parasite of do¬
mestic animals.
Drs. William B. LeFlore and Barnett F.
Smith, professors of biology, have received
a National Institute of Health grant for
$98,000 over a period of five years (1972-
1977) to conduct research on Cysticercus
fasciola ris. The grant is administered
through “ BISKIP” (Biomedical Science
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Research Improvement Program) of the
Atlanta University Center Corporation.
Cysticercus fasciolaris is a larval tapeworm
which develops in the liver of rats and mice.
The adult form of this tapeworm is an in¬
testinal parasite of the cat. This larval form
is of interest because it causes a sarcoma
at the site of infection in the liver of its
host. The mechanism involved in inducing
this malignancy is not clearly undersood.
The purpose of the research is to identify
and visualize certain enzymic activities of
Cysticercus fasciolaris through histochemi-
cal and a combination of cytochemical and
electron microscopic techniques. For the
past two summers these investigators have
conducted research on the localization of
certain enzyme systems in the tegument of
Cysticercus fasciolaris. They feel that this
should shed some light on the role that
these systems play in the cellular metabol¬
ism of this organism. It is also hoped that
these studies will advance the current
knowledge concerning the nutrition, mor¬
phology, and metabolism of this parasite.
Dr. LeFlore has also received a Brown-
Hazen grant from the Research Corpora¬
tion to conduct immunoliistochemical stud¬
ies on Cysticercus fasciolaris. The disease
“cysticercosis” is frequently encountered
in man and domestic animals. It occurs
when a bladderworm (cysticercus) or a
tapeworm, develops in vital and delicate
organs such as the eye, heart, brain, liver,
and diaphragm. This means that man, in¬
stead of serving as a final host, becomes the
intermediate host of the parasite. At pres¬
ent, there are very few diagnostic tests for
this disease. Therefore many such cases
are never diagnosed. In Chile, an investi¬
gator reported that 9% of “brain tumors”
were actually cysticerciosis. It is assumed
that if a diagnostic test can be devised for
Cysticercus fasciolaris in rats, this test can
readily be applied to the diagnosis of this
disease in man. This problem is being at¬
tacked in several ways, however, the most
promising appears to be the development
of a fluorescent antibody test.
During the latter part of the summer,
from August 25-31, Dr. LeFlore attended
the Third International Congress of Para¬
sitology in Munich, Germany. The Congress
was sponsored by the World Federation of
Parasitologists and the participants con¬
sisted of parasitologists from all over the
world. The primary purpose of the congress
was to promote contact between all partici¬
pants and to present scientific findings from
each country in order to help increase hu¬
man welfare and to better the condition of
the living world. Many of the sections of
the Congress were conducted as study
groups in order to generate discussions
rather than monologues.
Problems of disease control, treatment,
and diagnosis were considered. Current
findings on the parasitologists most un¬
solved problem namely, Bilharziasis (Schis¬
tosomiasis) were presented and discussed.
Bilharziasis is a disease in which a blood
fluke infects the large veins that supply the
intestines and the mesenteries continues to
be the subject of many research problems
in parasitology. In spite of this, there ap¬
pears to be no solution in sight, especially
as far as therapy prevention and control
are concerned. Approximately 150,000,000
people throughout the world are presently
infected. The disease is prevalent in coun¬
tries of the Orient, Egypt, East Africa, and
in Puerto Rico.
In addition to the numerous sessions
devoted to Bilharzia, others dealt with
problems of parasite systematic taxonomy
and terminology. Many of the latest teach¬
ing films on parasitic diseases were also
shown to the members.
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FACULTY AND STAFF NOTES
NEW FACULTY AND
STAFF MEMBERS
This fall the College welcomed
twenty-four new faculty and staff
members, nine of which are return¬
ing alumnae. The College faculty
has been increased by thirteen new
faces, while the staff swelled by
eleven. These figures bring the cur¬
rent number of faculty and staff
members at Spelman to 211, forty-
six of whom hold doctoral degrees.
The new members of the faculty
include Gainil H. Absood, the as¬
sistant professor of economics and
mathematics. He received the BS
and MSc from Cairo University and
is currently a PhD candidate at
Emory University, Atlanta, Geor¬
gia. Dr. Lalita Baehan joins the
Chemistry Department as assistant
professor. She received the MS from
the University of Saugar and the
PhD from Howard University. An¬
other assistant professor in chem¬
istry is Dr. Gladys Bayse, holder
of the MS from Memphis State
and the PhD from the University
of Tennessee. Sylvia T. Bozeman
joins the Mathematics Department
as instructor. She holds a BS from
Alabama A&M and the MA from
Vanderbilt. Alumna Mattiwilda
Dobbs joins the Music Department
as Artist-in-Residence, having re¬
cently served in this capacity at
the University of Texas in Austin.
Another alumna, Dr. Pauline
Drake, has become director of
Freshman Studies, a newly-created
position. Holder of the MA from
Bowling Green State University,
Dr. Drake recently received the
PhD from the University of Pitts¬
burgh.
Anne R. Hornsby is an assistant
professor in the Economics Depart¬
ment. She holds the BS from Tus-
kegee Institute and the MA from
the University of Texas. The Physi¬
cal Education Department wel¬
comes Marjorie Labuda, new in¬
structor of dance. She obtained both
the BA and MA degrees from But¬
ler Universsity. Myron Carl Mundy
is an instructor in the Music De¬
partment, having obtained the BS
from Morris Brown College and the
MMus from Northwestern Univer¬
sity.
Returning to the College faculty
after a seven-year absence is Dr.
Zelina A. Payne, associate profes¬
sor of nutrition in the Division of
Natural Sciences. Dr. Payne re¬
ceived both the BS and MS degrees
from Tuskegee Institute, and the
PhD from Michigan State Univer¬
sity. She has been employed at Em¬
ory University in the Division of
Allied Health Professions.
Dr. Zadie B. Whisenton is asso¬
ciate professor in the Education De¬
partment. Previously employed at
Norfolk State College in Virginia,
Dr. Whisenton is the holder of a
BS from Tougaloo College and the
EdD from the University of Ala¬
bama. Alumna Dr. Eleanor T. Wil¬
liams joins the College faculty as
associate dean of students and as¬
sistant professor of education. She
is also the co-ordinator of the vol¬
unteer students bureau. Having
received both her MS and EdD de¬
grees from Indiana University, Dr.
Williams was previously assistant
director of the Reading and Study
Skills Center at Indiana University.
Rae E. Williams, another Spelman
alumna, joins the Department of
Drama as a lecturer. Miss Williams
has done graduate work at the Uni¬
versity of Pittsburgh.
Joining the College staff are
Marsha Allen and Rita Craig. Mrs.
Allen; who received the BS in Busi¬
ness Education from Georgia State
University, is secretary in the Office
of special assistant to the President
and chairman of the Sociology De¬
partment, while Miss Craig is secre¬
tary in Counseling Services. Fer-
nanga Collier is acting director of
public relations. She holds a BA
from Georgia State University in
Atlanta, Georgia, and was pre¬
viously employed as a reporter for
WALB-TV in Albany, Georgia.
Helen J. DeLara, a Spelman
alumna, fills the newly-created
position of staff development offi¬
cer. Having received the MBA
from Stanford University, Mrs.
DeLara comes to the College from
the Atlanta Urban League, where
she was director of the Manpower
Development Training Act and the
On the Job Training Program. Rob¬
ert S. Fritsch is both the director of
federal relations and the AIDP
program officer. He holds both the
BA and MBA from Notre Dame
University. Eddie Lee Howard joins
the College staff as supervisor of
custodial services for academic
buildings for the evening shift.
Alumna Kathleen A. Jackson re¬
turns to the College as coordinator
of alumnae gifts and records as well
as assistant to the alumnae secre¬
tary. She was previously employed
as a communications writer for
Koehring Company, Milwaukee,
Wisconsin. The Office of Institu¬
tional Research welcomes Joyce A.
Lewis as research assistant. She
holds both the BS and MS degrees
from Tennessee State University.
Bernice Dowdy McDaniel, another
Spelmanite, is the Career Counsel¬
ing and Placement Counselor. Hold¬
er of the MAT from Indiana Uni¬
versity, Mrs. McDaniel was previ¬
ously employed as career advisor
for special support services at the
University of Iowa.
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Two 1974 graduates joined the
College staff—Linda Sills as assist¬
ant in the Office of Business Ser¬
vices, and Karita Stroud as assistant
director of admissions and recruit¬
ment officer. Gayle A. Williams
rounds out the new staff members
as secretary. She was previously a
stewardess for Northwest Orient
Airlines.
Dr. Diana Axelsen, of the Depart¬
ment of Philosophy at Spelman,
served as a Program Associate in
Philosophy for the Institute for Ser¬
vices to Education summer confer¬
ence, held in Boston, Massachusetts,
from June 24 through August 2. In
the philosophy area, work was done
on the four manuals currently be¬
ing used: Logic and Epistemology;
Philosophy of Religion; African
World-View; and Social' and Politi¬
cal Philosophy. Professor Axelsen
was responsible for a series of work¬
shops on logic and epistemology.
This past summer, Dr. Richard
A. Carroll, chairman, Department
of English, was invited to be a major
participant in a study of undergrad¬
uate education in English in the
United States, sponsored by the
Carnegie Foundation for the Ad¬
vancement of Teaching and en¬
dorsed by the Modern Language
Association, the Association of De¬
partments of English, and the Na¬
tional Council of Teachers of En¬
glish. The study focused on intro¬
ductory programs and on courses
for the non-major, seeking to ex¬
amine the place of English in the
general or liberal education of every
student who enters college.
As a major participant, he was
one of six persons invited to pre¬
pare position papers on major prob¬
lems, issues, and recommendations
in English in undergraduate educa¬
tion which were used as subject
matter for a two-day seminar held
at the Chauncey Conference Center
of the Educational Testing Service,
at Princeton, New Jersey, June 11
and 12, 1974. The title of his paper
was “Promises to Keep”: A Study
of Undergraduate Education in En¬
glish at Spelman College.
Other individuals invited to pre¬
pare position papers were English
department chairpersons at the City
College of New York, Universitly
of California at Berkeley, Wayne
State University, Coe College, and
Cleveland State Community College
(Tenn.). The study was directed by
Professor Michael F. Shugrue, for¬
mer Assistant Executive Secretary
of the Modern Language Associa¬
tion and now Dean of Faculties,
Richmond College of the City Uni¬
versity of New York. The six posi¬
tion papers will be published by the
Carnegie Foundation for the Ad¬
vancement of Teaching sometime
this fall.
Dr. Carroll served as chairperson
of a Symposium on the Carnegie
Study of English in Undergraduate
Education held as part of the pro¬
gram of the annual conference of
the National Council of Teachers
of English in New Orleans, Novem¬
ber 28-30, 1974.
In early March, Dr. Carroll was
a member of a NCATE (National
Commission for the Accreditation
of Teacher Education) team that'
evaluated the Teacher Education
Program of Sterling College, Ster¬
ling, Kansas.
On October 11, Dr. James S.
Gates, chairman of the French De¬
partment, was elected executive sec¬
retary of the Southern Conference
on the Teaching of Foreign Lan¬
guages. His role will be essentially
that of coordinating the annual
meeting of the conference.
On November 9, 1974, Dr. S.
Goldfarb, Department of History,
was elected to the Executive Com¬
mittee of the Democratic Party of
the State of Georgia. He met with
this committee on November 16, at
the Atlanta American Motor Hotel
to elect six at-large delegates to the
mid-term convention in Kansas City
and to make plans for the State
Democratic Party for the coming
year.
Mrs. Caroline W. Graham, direc¬
tor of Counseling Services, was re¬
cently selected to serve on a com¬
mittee to examine and renorm the
C.L.E.P. examination. This project
is being sponsored by the Educa¬
tional Testing Services, The Ameri¬
can Council on Education and the
National Office of Educational
Credit.
The committee held its first work
session on this project in Washing¬
ton, D.C., October 29-30, 1974, and
will reconvene again in December
to continue the formulation of poli¬
cies and procedures for the renorm-
ing process of this examination.
LYTIA HOWARD
ATTENDS SEMINAR
From June 17-August 5, 1974, I
participated in a Faculty Seminar
in Pakistan. The trip was sponsored
by the Association of Colleges and
Universities for International-Inter-
cultural Studies,Tnc. (ACUIIS) in
conjunction with the Office of Edu¬
cation in Washington, D. C.
During the six week period, the
group of 19 of which I was a mem¬
ber, travelled extensively through¬
out the urban and rural areas of
Pakistan. The group consisted of 19
college faculty members from pri¬
vate schools in locations throughout
the United States. The group met in
Washington, D. C. at the American
University for a week of orientation.
Following the orientation sessions,
the group left for Beruit, Lebanon.
Upon arrival in Pakistan, we were
involved in an intensive and exten¬
sive study of the Socio-Economic
Development in Pakistan. Through
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lectures, field trips, movies, slide
presentations, and lecturers, an ef¬
fort was made by the Pakistani gov¬
ernment and the American embassy
to provide us with a total picture of
life in Pakistan.
The major thrusts of the seminar
were as follows:
a. Factors, priorities, planning—
private and public, social programs
—implementation and achievement
involved in the socio-economic de¬
velopment of Pakistan.
b. The practical aspects of
achieving development in a Muslim
society—the problem of correlating
economic and social priorities with
political and religious needs in a
society where competition is high
for scarce resources.
c. The modern values and insti¬
tutions competing and interacting
with traditional behavior and forms.
d. The major challenges faced by
Third World countries in moder¬
nizing for survival.
On October 27 at 4:30 p.m., Mr.
Myron Carl Munday was presented
in a piano recital in Sisters Chapel.
Mr. Munday is a new music in¬
structor in the Department of
Music. He performed the works of
Mozart and Debussy as well as
those of black composer George
Walker.
Recently voted one of the out¬
standing young men of America,
Mr. Munday accompanies alumna
Mattiwilda Dobbs in her master
classes being taught at Spelman this
year.
Two articles by Dr. Martin Ya-
nuck, assistant professor of history,
have been published. “The Indian
Muslim Self-Image, Nine Historians
in Search of a Past,” appears in
Islam and the Modern Age (Delhi),
November, 1973, and “The Kanpur
Mosque Incident of 1913, The
Clash of Religious and Imperial
Symbols,” is included in The Mus¬
lim World, October, 1974.
In January, 1974 Dr. Yanuck
read a paper, “Bibliographic Prob¬
lems for South Asian Studies at
small schools,” at the South East
Association for Asian Studies. He
also is a member of South Asian
Libraries and Documentation of the
Association for Asian Studies, serves
as consultant to the South Asia
Microfilm Project, and served as co-
chairman, South Asian Library Re¬
sources, 1974. This past summer,
Dr. Yanuck was associate director
of the Spelman/ Atlanta Seminar in
India.
DR. LOUISE MILLER
REPORTS ON TRIP TO JAPAN
The first Intersectional Congress
of the International Association of
Microbiological Societies (IAMS)
was convened in Tokyo, Japan, Sep¬
tember 1-7, 1974. A grant-in-aid
from the American Society for
Microbiology (ASM) made it pos¬
sible for me to attend. The grant
was given in response to a proposal
written to ASM stating why I
thought I should go. These reasons
were as follows: the opportunity
to meet and talk with scientists en¬
gaged in research in microbiology,
the possibility of presenting results
of investigations in progress in my
laboratory, and the opportunity for
me to begin collecting data for a
biography of Dr. Hiroshi Shiga, the
Japanese microbiologist responsible
for describing the bacterium which
causes bacillary dysentery. I pointed
out to the grantors that all of these
activities would contribute to my
scientific enrichment as a member
of Spelman’s faculty.
I left San Francisco on August
26 at noon, crossed the Interna¬
tional Date Line and arrived in
Tokyo at 3:00 p.m. on August 27.
There was just enough time to get
settled at the Imperial Hotel along
with several other foreign partici¬
pants, then we were off on a “get-
acquainted” tour of Japan. This trip
lasted from August 28 to August 31.
We went first to Hakone via
Kamakura, the city noted for its
great Buddha. Leaving Hakone we
went on to Kyoto, one of the for¬
mer Imperial cities of Japan. The
trip gave me ample opportunity to
relish the delicate nuances of Japa¬
nese culture and diet and to become
enchanted by Japanese philosophy
of living, a philosophy that is strug¬
gling for survival under the pressure
of the antithetical ethics of indus¬
trialization. The tour ended in
Kyoto and we returned by Bullet
train to Tokyo and to the business
of the Congress.
Thirty-nine of the forty-six mem¬
ber countries were represented by
the 1500 microbiologists who were
present. The history of the Inter¬
national Association of Microbio¬
logical Societies can be traced back
to 1930, when the first international
conference of microbiologists was
held in Paris and on that occasion
the International Society for Micro¬
biologists came into being with Pro¬
fessor Jules Bordet of Belgium as
its first president. At the second con¬
ference, held in London in 1936,
the society changed its name to the
International Association of Micro¬
biologists. The third congress was
held in New York in 1939, followed
by the 1947 congress in Copenhagen
and the 1950 Rio de Janeiro con¬
gress. At the general assembly of the
fourth congress, it was decided that
the association should participate in
the International Union of Biologi¬
cal Sciences (IUBC). The associa¬
tion was admitted into the IUBC as
a “Section.” At the sixth congress,
convened at Rome in 1953, the pre¬
sent name NAMS was adopted. At
the 1970 Mexico congress, the
IAMS again underwent major
changes in its organizational struc¬
ture and new statutes were adopted,
under which the three sections of
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bacteriology, virology and mycol¬
ogy were formed. Each section will
hold its own international meeting
once every four years, and also get
together to hold an intersectional or
interdisciplinary conference once
every four years.
More than 500 papers were pre¬
sented at the Tokyo Congress. The
topic ranged from comparative
microbiology to methods for pre¬
serving biological materials. The pa¬
pers which were of greatest interest
to me included those on microbial
genetics, metabolism and ecology
as well as those on cell-virus inter¬
action and immunity to virus infec¬
tion. One observation which impres¬
sed me considerably was the effect
that the current energy quantities
of methane, a gas which has great
potential as an energy source. Scien¬
tists who were diligently studying
the microbiology of the soil and the
rumen of cattle little realized ten
years ago that their findings might
make it probable that microbes
might again come to the aid of hu¬
mans.
Before I left the United States
for Japan I had written to Dr. Na-
kao Ishida for assistance in col¬
lecting information on the life of
Dr. Shiga. Dr. Ishida, who first de¬
scribed Sendai virus, a virus which
has wide use in cell biology, is cur¬
rently chairman of the department
of Microbiology at the Medical
School of Tohoku in Sendai. Sendai
is the city where Dr. Shiga was
born.
Through the intercession of Dr.
Ishida and with two of his graduate
students as interpreter and guide, it
was my good fortune to visit Dr.
Shiga’s home and talk with his son,
Dr. Makato Shiga. I was assured
by Dr. Shiga of his complete sup¬
port in putting together his father's
biography. Aside from a short work
in Japanese written by Dr. Isao
Takahashi, nephew of Dr. H. Shiga,
there is no other known work on
the life of this scientist.
A night spent in a Japanese Inn—
called Ryokan—completed the de¬
light of my visit to Japan. All too
soon, it was time to say “Sayonara.”
I recrossed The International Date
Line on September 9 and arrived
in San Francisco the same day.
40 Spelman Messenger
 
SECOND CLASS POSTAGE PAID AT ATLANTA. GEORGIASPELMAN COLLEGE
SPELMAN COLLEGE
350 Spelman Lane, S. W.
Atlanta, Ga. 30314
